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7
Secondary schools 
worked with

2
partner organisations 
worked with

3,117
beneficiaries

46
practitioners trained

7
training sessions 
delivered

2,236
pupils assessed for literacy 
and wellbeing

7
primary schools 
involved in transition 
pilot

328
Year 6 pupils surveyed 
as part of transition 
pilot

44%
Reduction in fixed-term 
exclusions
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Our year in numbers
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Every child understood 
Every child included 
Every child succeeds
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For a generation, our most vulnerable and 
disadvantaged students have not achieved 
outcomes in line with their non-disadvantaged 
peers. Linked to these poor educational 
outcomes, there is clear evidence that 
educational inequalities between 
disadvantaged pupils and their peers widen 
during the first three years of secondary 
school 1. 

In 2019, almost 8000 students were permanently excluded 
from schools 2 and almost 200,000 pupils experienced a 
combined total of 438,265 FTEs 3. Over-represented groups 
include children and young people with Special Educational 
Needs and Disabilities (SEND), from particular ethnic 
backgrounds and those living in areas of high deprivation 4.

In addition, there are additional school exclusion risks 
post-Covid-19 due to the undoubted turbulence with school 
attendance, connectedness and education for our most 
vulnerable students during this time. 

The Every Child Project provides a unique opportunity for 
schools in Manchester to collaborate together, learn from 
differences, challenge perspectives and support each other 
to identify and respond flexibly to the needs of children, 
supporting them to achieve. We believe that through 
well-evidenced, effectively implemented, early intervention 
approaches, the needs of pupils, particularly those 
considered most at risk, can be more adequately met.

The project vision is simple:

Every child understood, every child included, every child 
succeeds.

The goal is therefore to develop sustainable change that 
identifies and responds flexibly to the needs of children, 
supporting them to achieve.

There is a strong sense of determination by all partners to 
achieve a robust understanding of, and commitment to, 
implementing strong inclusive, multi-agency practice and to 
work together towards a situation where every child can 
succeed.

This is ambitious; some of the issues have become 
intractable over recent years, but by collaborating 
effectively we have gained a greater understanding of the 
complexities of the issues throughout Years 1 and 2 of the 
project, particularly around risk factors associated with 
school-based exclusion. As a result, there are clear examples 
from all partner schools where school approach, policy and 
provision have changed. This can support the development 
of sustainable impact.  

We are able now to work more collegiately and take an 
informed approach to the needs of children and the 
following core themes have emerged:

1. Inclusion
2. Literacy
3. Transition

Year 3 of the project will focus further on developing our 
approach with our primary colleagues to harness their 
professional capital. This supports the project aim, which is 
focused on ensuring that students experience an effective 
start to secondary that is responsive to their needs and 
supports their future pathway. Through improved 
understanding of the impact of unmet needs and adopting an 
evidence-based approach, we anticipate that more 
vulnerable young people will be able to realise their 
potential and engage purposefully both at school and in the 
community.

John Rowlands, Executive Principal, GMAT
Every Child Project Senior Strategic Lead

Foreword
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Right to Succeed offer something groundbreaking I 
haven’t seen in 20 years in education: a chance to 
change the narrative for children and bring about 

long-term, sustainable change.”
John Rowlands

Executive Principal, Greater Manchester
Academies Trust
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The Every Child Project is a collective 
impact project focusing on identifying the 
needs of pupils and working with schools 
to effectively implement strategies that 
remove barriers to learning. 
Manchester City Council, six secondary schools and Manchester 
Secondary PRU, are committed to taking a collective, 
research-informed approach to inclusion in schools, working in 
partnership with Right to Succeed, supported by SHINE and Four Acre 
Trust. 

This report outlines the key activity and impact in Year 2, as well as 
looking forward to Year 3.

Our Aim To have scaled a systematic approach to 
reducing exclusions in Key Stage 3, based on 
accurate assessments of children’s developmental 
needs, tailored interventions, and an effective 
process of implementation.

Our Key Priorities
Inclusion, literacy and transition

7
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Progress on Inclusion

Our aim: Reduce risk of exclusion in the city of 
Manchester

8

-44%
reduction in fixed-term 

exclusions (vs -29% 

nationally)

Source: https://www.gov.uk/government/statistics/permanent-exclusions-and-suspensions-in-england-2019-to-2020

179
fewer days lost to 

fixed-term exclusions

Year-on-year reduction in exclusions
From Year 1 to Year 2, the Every Child schools saw a 28% reduction in fixed-term exclusions and a 100% 
reduction in permanent exclusions. (The national data is not yet available for comparison.)

For comparison, from Year 0 to Year 1, there was a drop of 44% in the number of fixed-term exclusions given
to pupils across the project schools. This compares favourably to a drop of 29% nationally. (The
national drop is likely due to higher student absences as a result of the pandemic.)
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What we have done

Interventions delivered
For Year 2, interventions focused on robust 
implementation of the following whole-school 
approaches:

EEF Secondary Literacy Training
Topics covered included:

● Oracy and structured talking
● Disciplinary literacy across the curriculum
● Developing students’ ability to read academic 

texts

Alex Quigley’s Literacy, Learning and Inclusion 
Training
Three themes were covered:

● Challenges at the heart of inclusion
● Developing Learning Behaviours
● Improving Literacy to Support Inclusion

ELKLAN Speech Language and Communication 
Needs (SLCN) training for practitioners
The project is working with the SEND Lead for MCC 
and the SALT Head of Service with the NHS to ensure 
that project schools fully utilise the SLCN training 
currently on offer. 

National Nurturing Schools Programme
Project schools began the National Nurturing Schools 
Programme through NurtureUK in the Autumn Term of 
year 2. The project will facilitate joined-up training with 
feeder primary schools participating in the Manchester 
Nurture Project around key transition-related themes 
in Year 3 of the project.

In total 30 practitioners attended these CPD and 
training sessions. Each school has developed 
implementation plans for how to expand and 
cascade the Nurture approach across all staff. 
Each school also has further plans for staff 
literacy training in year 3.

Why this matters
Children and young people 
who have a good start in life 
have significant advantages 
over those who have had 
missing or distorted early 
attachments. They tend to do 
better at school, attend 
regularly, and are significantly 
less likely to offend or 
experience physical or mental 
health problems.

Children and young people 
with greater literacy capability 
are better able to access the 
curriculum and more likely to 
be engaged in lessons.

This means they are at less 
risk of exclusion, as 
persistently disruptive 
behaviour is the main cause of 
both fixed-term and 
permanent exclusion.

9
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Case study: Repurposing approaches to 
alternative provision to improve educational 
offer
Before the Every Child programme, School C had 
around 25-30 students educated in alternative 
provision with a significant budget supporting this 
approach.  

Internal Alternative Provision
The Every Child programme has enabled the
school to reimagine their approach to supporting
students most vulnerable within a mainstream
setting. The school has invested in both staffing
and resources to develop an effective internal
provision, The Take 2 Centre, that more 
appropriately meets the needs of students
requiring more focused support. The Take 2 Centre 
replicates the approach of alternative providers by 
developing small group tuition and supports 
children to self regulate, develop their
independence and to develop a dual approach
between personal and academic support.

The school now adopts a more appropriate
preventative rather than reactive approach that is
better able to support pupils with additional needs
and more quickly intervene when these needs are
Identified.

This provision engages with families and key
agencies as equal partners to co-construct the
most appropriate child centred approach. The
knowledge developed from this has shaped policy
and practice which has resulted in a scalable and
sustainable model. Both pastoral and academic
data and effective knowledge sharing identifies
the barriers that families and children may face,
that makes them more vulnerable and this enables
appropriate informed support at the earliest
moment.

Impact
The repurposing of the alternative provision 
budget has generated £150,000 that has 
supported a more effective internal approach. 
This ensures that the school has developed a well 
established internal provision. 

This has resulted in:

● 38% reduction in fixed-term exclusions
● 68% reduction in externally sourced 

alternative provision places
● Improved engagement with children and 

families
● Improved attendance for key targeted 

groups
● A broad curriculum for identified students, 

including employer engagements, careers 
and skills training

● Improved specialist support such as 
counselling, CBT and mental health 
support

● A ‘starting now’ approach that tracks 
students more effectively from Year 6/7, 
identifying key vulnerabilities and 
ensuring early intervention

10

Birkenhead Park School

Every Child Project Leads examine the evidence for 
improving behaviour with the Manchester Communication 
Research School
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Impact of 'behaviour for learning' policy 
at School A
After recognising that referrals to the internal
exclusion room were high, School A introduced
a new 'behaviour for learning' policy. The
impact of the change in approach is highlighted
in the significant decline in both internal and
fixed-term exclusions.*

Impact of a new behaviour policy at 
School B
School B identified that there was a need to
adjust the behaviour policies following joining
the project in September 2019. The school
would record behaviour points for a variety of
incidents, including not completing homework.
Due to this, the number of recorded behaviour
incidents were considerably higher than other
project schools. The school’s new behaviour
policy has resulted in a significant reduction of
incidents from Autumn 2019 to Autumn 2020.*

11

Reduction in internal  exclusions

Reduction in fixed-term  exclusions

77%

41%

Reduction in fixed-term exclusions

63%

Reduction in number of students with 2 or 
more fixed-term exclusions

83%

Case studies: Impact of behaviour policies

*This data must be viewed with caution due to the situation in schools in 2020 due to Covid.
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Progress on Literacy

Our aim: Developing high quality literacy teaching and 
learning as the bedrock of good intervention

12

Given the effects of Covid on education and potential learning loss as a result of national lockdowns, it is 
positive that results are in line with the national average. However, at an individual school level there is greater 
variation in terms of progress or regression in reading capability, which will be addressed by project schools in 
Year 3.

98 
Reading Score
Average reading 
Standard Age Scores 
across Year 7 and 8s 
remained the same.

Overall teacher confidence in 
literacy compared to 74% in 2019

The literacy survey, co-designed with 
Alex Quigley, EEF Content lead, was 
divided into three sections:

● Self-efficacy and beliefs
● School prioritisation
● Personal development and 

implementation

On the statement “I account for 
literacy needs in my lesson 
planning and longer-term 
curriculum planning” there was an 
increase from 64% last year to 
76% this year among teaching 
assistants.

National

Pupil performance

Teacher confidence

75%

76%337 
respondents
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Plans for Year 3

Inclusion
● Continue with National Nurturing Schools 

Programme

● Continue alignment to Manchester’s city-wide 
Inclusion Strategy, including trialling/providing 
feedback on Inclusion and Exclusion toolkits

● Build on the shared exclusion data set to:
○ Identify proxy indicators for exclusion
○ Better understand if there are groups of 

students who are disproportionately 
represented

● Schools to trial and share learning on support 
and interventions with pupils for whom future 
school exclusion is a concern

13

Programme
● Continue to share best practice between 

schools through steering group meetings

● Secondary and primary schools collaborate on 
transition and produce a learning and 
recommendations paper at end Year 3

● Plan for sustainability of the programme 
beyond Year 3

● Evaluative process with Research School to 
review intervention and whole-school 
approach implementation

Literacy
● Continue with EEF Literacy and Learning 

Behaviours training

● One year follow up session with Alex Quigley 
on ‘Literacy, Learning and Inclusion’
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Transition pilot

Purpose: To better understand current strengths and development areas for successful 
transition between Year 6 and 7. 

14

Areas for development: 
● Time for transition activities
● How information is shared
● Understanding of the curriculum in 

context, from both primary and 
secondary schools

Phase 1: 
Transition 

Survey

Following the learning from the survey, two focus groups were set up, one for 
primary schools and one for secondary schools. Key findings are below.

Staff from primary and secondary schools want:
● To develop a standard way of sharing pupil information to enable 

secondaries to meet their needs.
● To spend time in the other phase to understand the differences and 

similarities between the two environments.
● More time to focus on pupils with SEMH & SEND and early introduction 

to the transition process, including introducing them to things their 
teachers know they’ll struggle with.

Phase 2:
Focus 

Groups

Based on the findings from the survey and focus groups, a smaller group of 
interested feeder pilot schools was identified. 

This group met to:
● Explore ideas to address key themes
● Assess a further 328 Year 6 pupils
● Conduct a ‘pupil voice’ exercise to gather opinions from Year 5 & 6 pupils

Phase 3: 
Targeted 

Schools Pilot

Areas of strength:
● Information sharing for 

pupils with SEND
● Pockets of good practice 

with transition days

North and East Manchester primary schools, which feed into 
Every Child secondary schools, participated. 7

In March 2021, the project began to collaborate with the primary schools involved in Manchester City Council’s 
Nurture Project by developing a term-long pilot to better understand current strengths and development areas 
for successful transition between Year 6 and 7. There were several phases of the pilot, which are outlined below.

MARCH 

APRIL 

MAY - JUNE
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Transition: next steps

As a result of the pilot and transition being a priority 
for Manchester City Council, all 7 North and East 
Manchester primary schools, which feed into Every 
Child secondary schools, will join the project in Year 3. 

Transition Working Group Objectives

Relationships, Communication and Information 
Sharing

● Provide opportunities for cross-phase 
collaboration through a schedule of joint 
activity

● Determine relationship and communication 
strategies that support transition at a pupil, 
practitioner, leadership, school/system level

● Better understand children’s feelings and 
attitudes around transition 

Assessment and Curriculum
● Through standardised assessments, identify 

pupils who would benefit from additional 
support

● Identify and develop a map of approaches to 
reading between primary and secondary 
settings

Training and Practice
● Provide a schedule of CPD and training to help 

build staff capacity
● Identify and trial activities in primary school 

that help students prepare for transition 
through participation in the EEF Learning 
Behaviours training

● Better understand the approach and attitudes 
toward behaviour between primary and 
secondary settings

Why this matters

The first years of secondary 
school are challenging for 
many pupils, as exemplified by 
the significant rise in school 
exclusions between primary 
and secondary.

For children with SEMH and 
SEND, it can be more 
challenging if their needs are 
not fully understood and 
catered for in their new school. 

Getting transition right 
depends on primary and 
secondary teachers working 
together to bridge the gap 
between the school 
environments and tailored 
transition approaches for 
pupils with SEMH and SEND.

15
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“We are beginning to build a real culture 
of reading which is giving us a good 
grounding to work from post-Covid.”
Danielle Dawes, Assistant Headteacher, 
Birkenhead Park School

16
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Learning from Year 2

Challenge Learning

1
Early 
identification

The importance of becoming a 
needs-led system - early identification 
of child development and well-being 
needs, and responding early and 
quickly.

In Year 2, the NGRT and PASS data 
has allowed us to accurately identify 
learners who would benefit from 
additional support within school 
through our reading intervention 
programme and our universal reading 
programme.”
Rachel Walsh
Assistant Head, St. Matthew’s RC 
High School

2
Effective 
implementation

The importance of supporting effective 
implementation - supporting schools 
and services to adapt their approach to 
meet the needs and voice of their 
cohorts.

The training and support around 
implementation has provided a 
process of putting a priority into 
effect, through rigorous and 
systematic planning, which has been 
invaluable. 
Jane Parkinson
Assistant Head, Manchester 
Secondary Pupil Referral Unit

3
Shared 
learning

The importance of shared learning - 
supporting colleagues across 
Manchester to learn from each other's 
practice and learning, accelerating the 
achievement of the vision.

It has been valuable to discuss and 
share strategies with colleagues, in 
terms of different approaches to 
reducing the risk of exclusions. 
Although our school contexts are 
very different, the similarities in the 
issues we face are evident. "
Sofia Zarar
Assistant Head & SENCO,
Whalley Range 11-18 High School
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Working collectively to effect change

Right to Succeed brings together residents, professionals and decision-makers to co-design a programme that is 

bespoke to the needs of the local community. We call this way of working “place-based change”. 

The target beneficiaries are the children and young people living in the communities where we work. 

Together with local residents, professionals and leaders, we:

The Collective Impact Conditions

We believe the following conditions are a prerequisite to effective collective working in communities, and we 
work to establish them. This is a way of working together that recognises we can achieve more together than we 
can individually.

John Kania & Mark Kramer, 2011, Collective Impact, Stanford Social Innovation Review 

18
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Schools

Local partner organisations

Funders
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Thank you to our programme partners




