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Mental Toughness Report

About this report
This report sets out the baseline Mental Toughness results for both the pupils and staff. It sets out:

1) The concept of Mental Toughness

2) The methodology behind the measurement

3) The baseline results for pupils and staff in Blackpool

4) The approaches that can be taken to transform both the mental toughness of pupils and staff and
education outcomes

1) Overview of Mental Toughness

Mental Toughness is a personality trait which determines, in some part, how individuals perform when
exposed to stressors, pressure and challenge. It is best considered to represent the mindset of the individual.
According to two studies conducted in the UK and the Netherlands, 24% of educational outcomes can be
attributed to the mental toughness of the pupil, but beyond performance, studies also show that Mental
Toughness leads to the adoption of positive behaviours and improved well-being®. Mental Toughness is
composed of the following 4 underlying capabilities:

Mental
Toughness

What this means

| really believe | can do it

| can keep my emotions in check when doing it
Commitment | promise to do it — I'll set a goal

I'll do what it takes to deliver it (hard work)
Challenge | am driven to do it — | will take a chance
Setbacks make me stronger

Confidence | believe | have the ability to do it

| can stand my ground if | need to

1 St Clair-Thompson, H., Bugler, M., Robinson, J., Clough, P. J., McGowen, S., & Perry, J. L. (under review).
Mental toughness in education: Exploring relationships with attainment, attendance, behaviour and peer
relationships. Educational Psychology (2014) http://dx.doi.org/10.1080/01443410.2014.895294
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Itis a plastic personality trait which can change. Although there is evidence for a genetic element in mental
toughness, it is now increasingly well understood that an individual’s mental toughness is shaped by their
experience and what they learn from what is around them.

For a young person the main influences in this regard are likely to be:
e  Their community/environment. They will accept as norms the patterns they see around them
e  Their parents — similarly parents behaviours and experiences will impact on a young person
e Those engaged in a young person’s development — teachers, youth workers etc.

2) Delivery of the Mental Toughness Questionnaire to pupils
Right to Succeed has worked with 7 out of 8 secondary school settings in Blackpool, including the 300 pupil
PRU, to deliver AQR’s Young Person’s Mental Toughness Questionnaire 48 (MTQ48).

It is an online psychometric test that is delivered in over 120 countries, and requires pupils to state how much
they agree or disagree with 48 statements about themselves.

The survey is administered online within classroom conditions, and has a validity score of .90 on the alpha
validity score scale (anything over .70 is considered valid).

The survey has currently been completed by 3,207 pupils and 400 staff members to date.

Understanding the results

The answers of each child are analysed to understand the 4 separate traits as well as an overall Mental
Toughness score. Control and Confidence are also split into 2 sub-parts; Life Control & Emotional Control, and
Confidence in Abilities & Interpersonal Confidence respectively.

Each trait is given a score from 1 to 10 for each child, with 1 being the lowest and 10 being the highest. The
scores are normed against children of the same age, and follow a normal distribution as shown in the following
diagram.

| 16% | 68% | 16% |

5.5 is always the mean outcome for any trait, so anyone scoring 5 or below is below national average for their
age, whilst anyone scoring 6 and above is above national average for their age.

Those who score below 4 are within the lowest 16% of their age-group for Mental Toughness, whilst those who
score 8 and above are within the top 16% for their age-group.

www.righttosucceed.org.uk
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3A) The Pupil Results and what they mean

Overall Mental Toughness
The overall mental toughness score is a summary of the commitment, challenge, confidence and control of

pupils.

The importance of mental toughness in the school context is underlined by several studies that link good
mental toughness to the following behavioural outcomes:

Performance Behaviour Well-being

Perform better in targeted = More positive — “can do” =
settings =  Respond more positively to =
Produce better work change =
Achieve more & cover more =  More likely to engage =

Work harder
More competitive

= More likely to accept

responsibility
=  Better disciplined

Aspirations & Employment

=  Deal better with new settings
= Deal better with new

More ambitious
Set higher standards
More confident

experiences

Adopt a competitive approach

More likely to get a job

Deal better with stress/pressure
Mental health issues less likely
Can relax more easily

Less likely to consciously adopt
bullying behaviour

The distribution of mental toughness for this group of pupils can be seen in the charts below, whilst the scores
for each individual child can be seen in the excel sheet accompanying this document.
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88% are below average

57% of pupils are in the
lowest 3 bands (lowest
16% of population)

mmmm Mental Toughness
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The following chart looks at the variation in mental toughness between year groups.
Overall Mental Toughness Score by Year Group
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The following chart shows a top line summary of the average scores for each individual component.
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All scores are significantly below the normal mean of 5.5 with Challenge and
Commitment and Life Control being the most negatively skewed.
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The following charts sets out the variations between boys and girls across the range of mental toughness
components. The bars on the right show the overall mental toughness scores.
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Males have a higher mental toughness score than females across all traits. Both
males and females are significantly below average across all traits.
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Control

Control focusses on how much pupils feel in control of both their emotions and their ability to affect the
direction of their life. Emotional control will have a significant effect upon the behaviour of a pupil, whilst social
science is increasingly focusing on life control/locus of control (ie how empowered a pupil feels to effect the
direction of their life), as a major influencer of outcomes. Control is split into its 2 component parts; Life
Control and Emotional Control.

Life Control

Life control looks at how much a child believes that they have the ability to influence the direction and
outcomes of their life. Have they got a “can do” attitude or not, and do they feel they can do it without needing
to check if it is possible.

The following table sets out what can be expected from a child with a low life control component versus a child
with a high life control component. Whilst having high life control is clearly desirable, the table also sets out
the downsides of high life control that need to be managed with a child possessing such traits.

=  They are fatalists — things happen to them =  Believe they make a difference

= Do one thing at a time — panic when overloaded = Happily multi-task

=  Blame others and circumstances for failures =  Good at planning & organisation

=  Tend to focus on why things can’t be done = Cup is half-full. Everything is possible.
= Cup half empty = Works hard to clear blockages

=  Problems exist — they are there to be handled

= Can take on too much

=  Can be intolerant of those who aren't as positive

= Can be control freaks & micro manage — take over
when others don’t step up

= (Can perceived as bullies — “can do” can intimidate

= Can fail to see own weaknesses

The following chart represents a summary of the overall life control scores for pupils.

Life Control Scores - Distribution
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Emotional Control

Emotional Control is the child’s ability to manage their emotions and impact positively on those around them.

The following table sets out what can be expected from a child with a low emotional control component versus
a child with a high life control component. Whilst having high emotional control is clearly desirable, the table
also sets out the downsides of high life control that need to be managed with a child possessing such traits.

= Reveal their emotional state to others

= Negatively affected by the mood of people around
them

= Deal poorly with criticism or negative feedback

=  Feel things happen to them

=  Get down when things go wrong

= Can lose it when provoked or annoyed

Manage their emotional response to situations
Manage the mood of people around them - positively
Difficult to provoke or annoy

Deal well with difficult people

Mask anxiety — maintain poise

Deal well with bullying behaviour

Difficult to read

Can appear insensitive — may show no emotion at all
Can stress others with whom they work

Can appear impassive or unenthusiastic

Can make poor leaders

Sometimes have difficulty in communications

The following chart represents a summary of the overall emotional control scores for pupils.

Emotional Control Scores - Distribution
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Commitment
Commitment considers the “stick-ability” of pupils to tasks, objectives and goals. To what extent will they
“make promises” and keep those promises both to themselves and to others?

When asked to do something to a target and by a certain time & date, do they instinctively think:
e [I'llgofor thatand I'll do what it takes? or
e Il never manage that? I'll look stupid when | fail.

The following table sets out what can be expected from a child with low commitment versus a child with high
commitment. Whilst having high commitment is clearly desirable, the table also sets out the downsides of high
life control that need to be managed with a child possessing such traits.

Low Commitment High Commitment

= Will avoid setting goals and targets =  Will translate goals and targets into “pictures of
= Fear that failure will expose them as “failures” success” Will plan for attainment of goals
. Exams, tests, assignments are intimidating . Exams, tests, assignments are welcomed
=  Give up easily and find a reason for it = Set targets for themselves
=  Distract attention from the goal — “l would have done =  Work hard and go for it
it but | did this other thing/ was asked to do =  Excited by measures, goals and targets

something else, etc.”

Downsides of High Commitment

=  Can overcommit

= (Can fail to see that others aren't motivated in same
way

= Can have tunnel vision on certain goals and may miss
doing things that are equally important or more
pressing

The following chart represents a summary of the overall commitment scores for pupils.

Commitment Scores - Distribution
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Challenge

Challenge focuses on the ability of a child to face up to and overcome challenge. It is also sometimes described
as “drive” and tells us about the extent to which a child sees challenges, change, adversity & variety as
opportunities or as threats.

When asked to do something significant or challenging is their immediate response to say:
e That's great — | look forward to whatever emerges or
e Ohno! I like things the way they are — I'm scared by what might happen.

The following table sets out what can be expected from a child with a low challenge component versus a child
with a high challenge component. Whilst having a high challenge component is clearly desirable, the table also
sets out the downsides of challenge that need to be managed with a child possessing such traits.

Low Challenge High Challenge

=  Dislike change and variety of any sort = Like challenge

=  Don't like shocks & surprises = Like problem solving
= Dislike new places; people; subjects, etc. =  Work hard & smart
=  Respond poorly to competitive types =  Risk orientated

= Arerisk averse =  Readily volunteer

=  Avoid effort and anything which attracts attention

Downsides of High Challenge

= Can take on too much

= Will take on too much risk — can sometimes fail

=  May not assess risk and opportunity well enough
=  Easily bored — will often create too much change
= As managers will often create initiative overload

The following chart represents a summary of the overall challenge scores for pupils.

Challenge Scores - Distribution
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Confidence

The confidence component of a child can also be considered to be their “Self-Belief”, which describes to what
extent the child believes they have the ability to deal with challenge and the inner strength to stand their
ground when needed. It is split into their Confidence in their Abilities (efficacy), and their Interpersonal
Confidence. Confidence is split into its 2 component parts; Confidence in Abilities and Interpersonal
Confidence.

Confidence in abilities
Confidence in abilities describes how confident a pupil feels in getting on with things, and how much support
they feel they need and how likely their confidence is to belie their ability.

The following table sets out what can be expected from a child with low confidence in abilities versus a child
with high confidence in abilities. Whilst having high confidence in abilities is clearly desirable, the table also
sets out the downsides of high life control that need to be managed with a child possessing such traits.

Low Confidence in Abilities High Confidence in Abilities

= Will be reluctant to express a view in a discussion =  Don't need others to tell them they can do it

=  Low self-belief =  Happy to engage in discussion

=  Not confident that they know subject matter even = Little or no need for external validation
when they do =  Work hard to use their abilities to the full

= Inner belief missing — need others to build that

Downsides of High Confidence in Abilities

= Can take on too much

= Can be intolerant of those who aren't as able
Potentially arrogant

Can be perceived as bullies

Can fail to see own weaknesses

Can believe they are right, even when they are wrong

The following chart represents a summary of the overall confidence in ability scores for pupils.

Confidence in Abilities Scores - Distribution
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Interpersonal Confidence

Interpersonal confidence describes the ability of a pupil to interact with others and stand their ground when

challenged.

The following table sets out what can be expected from a child with a low interpersonal confidence versus a
child with interpersonal confidence. Whilst having high interpersonal confidence is clearly desirable, the table
also sets out the downsides of high life control that need to be managed with a child possessing such traits.

Low Interpersonal Confidence High Interpersonal Confidence

=  Back down quickly when challenged -
= Will allow others to dominate debates even when =

they are more knowledgeable and more expert -
= Have difficulty dealing with assertive people -
=  Won't ask questions in group settings -

= Will accept criticism even when it’s not deserved

Will argue their corner

Will get their own way

Won't allow others to orally dominate

Will have a “go” and enter a conversation

Will usually provide a full response to questions

Downsides of High Interpersonal Confidence

Will get one’s own way — even when others may have
a better case or are right

Won't allow others to orally dominate

Can rely on the “gift of the gab”

Will interrupt a great deal

Poor at listening

Can be seen as “aggressive” & as “verbal bullies”

The following chart represents a summary of the overall interpersonal confidence for pupils.
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3B) The Staff Results

The results of the staff are important as their role in promoting Mental Toughness in other staff and pupils will
be driven by them modelling the positive behaviours of mental toughness and being able to identify and
positively reinforce those behaviours in the pupils and staff around them.

The following sets out the headline results for staff, starting with a view of all of the capabilities.
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Staff are above average in most areas of mental toughness with the most positive results
being in the areas of Challenge and Confidence

The chart sets out the distribution of mental toughness scores for all staff.

Overall Mental Toughness Scores - Staff Distribution
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The following chart shows the comparison of senior management staff compared to teaching staff.

Mental Toughness Scores - Staff Type
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SLT are above other teachers in all areas of mental toughness with the biggest differences in
the areas of Commitment and Emotional Control.
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4) Reacting to the Results

First Priority - Child Protection

The first priority for a school in responding to the results is to consider the child protection implications. The
tool has been particularly effective at identifying young people whose social and emotional development is
below expectation, but who have not disclosed issues to the school nor have behaved in such a way that the
school might have investigated potential child protection concerns.

Right to Succeed provides pupil level feedback that is rag rated and order by level of concern, whilst the school
also has access to development reports for each child.

The charity asks that, upon receipt of the data, that the school’s pastoral team and child protection officer

consider whether those with weak mental toughness scores might have a welfare-related factor in their lives

that is affecting their emotional and social development. For the pastoral team to consider:

1) Are there any pupils with scores of 4 or below that surprise you?

2) Do these pupils have known welfare issues/development issues that might affect their social & emotional
development?

3) Istheir score likely to be valid? Do they behave in the ways described in the behaviour descriptors for
pupils with low scores?

If so, the child protection officer should consider whether to investigate if there is a previously unknown issue
affecting the pupil’s social and emotional development.

Itis important to bear in mind that although the mental toughness questionnaire is a highly validated measure,
like every psychometric measure it is not perfect and the results should not be treated as gospel.

Appendix 1 shows a framework that we recommend to pastoral teams to help discuss potential areas of
concern with pupils.

Considering Intervention — qualitative understanding

The data contained in this report is just quantitative data. For a school to fully understand the themes and
trends seen within, it is best to consult pupils by feeding back what the data shows, getting their thoughts on
what it means and agreeing how to do something about it.

A constructive use of the data can be to feedback whole school composites of the data to the school’s student
council for their thoughts, and/or to feedback form by form composites of the data to each form group to
enable a discussion about what the results mean and how the school and pupils can react to promote greater
mental toughness.

Right to Succeed can also recommend a team who support young people to carry out qualitative research on
behalf of the school. They have recently worked in Belfast to enable young people to carry out qualitative
research with their peers in the community to understand how they might improve the lives of young people.
This could be a useful research function more broadly for the school’s management team to have at its
disposal.

What works in promoting Mental Toughness in an education setting?

The mental toughness results for pupils across Blackpool are truly shocking. There is clearly a culture in the
town that is leading young people towards having a negative mindset that will affect their development and
ability to achieve in school and beyond. In order to significantly improve pupil outcomes, the mindset of pupils
has to be changed. It is clear that schools will have to work to change the culture, constantly promoting a
different mindset and positively reinforcing that mindset at all opportunities.

The following section sets out a framework for considering how the mindset of pupils can be improved. With
the support of our partners, Right to Succeed has brought together the evidence of what works in promoting
mental toughness and resilience, and what works in transforming educational outcomes. The framework
considers what this might mean for school culture, staff development, pastoral support, classroom practice,
extra-curricular provision and for parental engagement.
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A Framework for Improving Mental Toughness and Educational Outcomes

Whole School Culture

Staff Development

Pastoral Support

Classroom Practice

Extra-curricular

Family/Carer

Regular reviews of
progress towards
goals, celebrating
progress and dealing
with challenges

stretch their goals

High expectations of pupils, staff and
colleagues are essential in helping all
groups learn to better overcome challenge

Staff should be able to visualise what
success looks like for their goals

Celebrate success in reaching goals

Decide and communicate in advance how the attainment of
the goals will be assessed

Feedback on progress to pupils as regularly as possible

Stretch learning — the reward for the right answer is a harder
question

objectives, with learners
clear how the objectives
build to make goals

Help the pupils to visualise
achieving the goals

Pedagogy Curriculum Materials activity Engagement
Vision and Values Have a clear vision that is bought into and promoted by staff, pupils and parents, which has everyone pushing in the same direction.
Consider including the positive mental toughness behaviours within the school’s values. Constantly promote and positively reinforce the values.
Goal Setting and Clear vision-focused Clear personal staff goals that support the | Support pupils to map out career/life plan | Work with pupils to set their own individual learning goals for | Split the curriculum into Structured
High Expectations goals to which all staff school’s vision and organisational goals, and set goals related to this plan units of work, and help them understand how they could unit wide learning goals and conversations with
are working where staff are actively encouraged to achieve more related lesson/learning families,

understanding their
goals for their child’s
education and their
role in delivering
these goals

Reinforcing positive
behaviours/thinking

Positively reinforce the positive mental
toughness behaviours

Self organisation skill development

Learn from the negatives, but focus on the
positives and celebrate them

Encourage assertiveness

Challenge procrastination in self

Be the role model your pupils need

Seek coaching and mentoring support
Consider the mental resilience framework

and decide how you can make personal
changes that will improve your resilience

Help the child develop their own positive
story of where they’ve come from and
where they’re going

Study/self organisation skill development

Support development of attentional
control

Support development of calming
down/self-soothing

Reinforce time management

Support development of
empathy/understanding other’s views

Behavioural improvement programmes

“l can’t do it” becomes “I can’t do it yet,
but | will”

Reinforce time management, including being clear about what
should have been achieved in a lesson and by when

Reward bravery and polite assertiveness from pupils
Challenge procrastination

Learn from the negatives, but focus on the positives - give 2
positive pieces of feedback for every negative (positive

framing and precise praise)

Manage your emotions (emotional constancy), being warm
yet strict

Create a culture of error, where mistakes are recognised as
part of learning and pupils correct the process of solving the
problem

Values/mental toughness
related objective alongside
learning objectives to
encourage mindset
development as part of
learning

Basic skills interventions
(reading, comprehension,
oral language and
numeracy)

Mastery learning

One to one or small group
tutoring

Social and emotional
learning programmes

Ensure children are
getting sufficient
exercise

Communicate
positively with
parents (2 pieces of
positive feedback for
every negative)

Support parents to
understand the
mental resilience
framework

Taking/giving
responsibility

Seek to use talents to support extra-
curricular delivery in school

Lean on others where necessary

Help the child understand where they can
take greater responsibility in their life

Delegate classroom responsibilities to pupils

Use objective questioning to formatively assess learning and
support pupil awareness of their progress

Use affirmative checking where pupils must at certain points
of the lesson have their work checked to ensure learning

Seek pupil feedback on how lessons might be improved
Use targeted/cold call questioning to raise pupil accountability

Help pupils to solve problems, don’t solve them for them
(coaching)

Use learning to learn/meta-cognition development techniques

Use peer tutoring/peer learning/collaborative learning in
lessons

Every child to
pursue an extra-
curricular interest,
whether through
the school or a
community partner

Older pupils to
volunteer with
social action
projects

Mental Health
Concerns

Support staff to recognise mental health issues in themselves, their colleagues and their pupils.

Support designated staff to make effective referrals to the right service and ensure that the referral is followed through.
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Understanding great practice and replicating it
We ask schools to consider the framework by asking what aspects do they already do and also how well they
do them.

The second question is challenging, as it needs to reflect whether the practice is embedded across the whole
school and how it compares to best practice. Right to Succeed offers to help the school consider how their
practice benchmarks against the best practice available.

However, replicating great practice is an incredibly challenging task and its complexity is very often
underestimated, with the education evidence landscape strewn with well-meaning projects that were poorly
replicated and failed. Building on the learning from where it has worked, we would recommend that schools
always take the following approach.

1)

2)

3)

4)

5)

Be focused

Take on as few interventions as you can and carry them out to the highest possible quality. If you would
like to take on several interventions, set out a programme prioritising what interventions you will take on
and when.

Select the right partner to support delivery

Work with a partner who has experience of running the intervention successfully in several contexts. That
might involve them training/supporting your staff or co-delivering the intervention. Avoid trying to
replicate from user manuals alone as it has a very poor track record of success.

Pilot

Pilot the intervention, ensuring that you are working at a scale where it is meaningful but also
manageable. Focus upon learning how to make the intervention work in your context. Avoid rolling out
across the whole school from day one.

Choose the right Champions

Choose the champions from within your staff who can successfully run the pilot but can also be
responsible for its roll out. They should be chosen for their passion for the intervention and their ability to
work with staff in rolling it out further down the line.

Monitor and improve

Monitor the intervention, making sure that it works. Investigate what the data means with staff and pupils,
make improvements and then monitor again. Be passionate about understanding how to make it work
better through evidence-led practice.
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Conclusion

Transforming the mindset of pupils in no easy task, and requires the school to challenge and overcome the
culture in which the pupils have been born and raised. There are however many examples of schools who have
successfully overcome such challenges.

What is clear is the need for a strong vision and values of the culture that the school aims to create that starts
to define the way forwards for the school and helps to make clear the interventions and approach that would
be best suited for the school.

Right to Succeed will work with the schools and help support the resource they require to work towards
transforming the mindset of its pupils and therefore their ability to achieve the outcomes we all strive for.
Mental Toughness will be measured on an annual basis across all schools, whilst time-limited interventions
focused on developing mental toughness will be measured more frequently.

Should you have any questions regarding this report, any of the interventions listed or Right to Succeed in
general, please contact:

Graeme Duncan Gemma Rocyn Jones

Chief Executive Director of Development

Right to Succeed Right to Succeed
graeme@righttosucceed.org.uk gemma@righttosucceed.org.uk
0795 877 0604 07590 024 402

www.righttosucceed.org.uk
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Appendix 1

Resilience Framework for Children and Young People?
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Appendix 2

Resilience Framework for Adults3
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Appendix 3 — Further Reading

Vision and Values in Coastal Schools
http://www.future-leaders.org.uk/documents/187/Combatting Coastal Isolation - Future Leaders Trust.pdf

https://www.cornwall.ac.uk/sites/default/files/documents/Coastal%20Academies%20Report 2015 final 2%2
0Tanya%200venden-Hope%20and%20Rowena%20Passy.pdf

Promoting Character, Resilience and Mental Toughness

Annas, J. (2011). Intelligent Virtue. Oxford: Oxford University Press.

Arthur, J. and D. Carr (2013). “Character in learning for life: a virtue-ethical rationale for recent research on
moral and values education.” Journal of Beliefs & Values: Studies in Religion & Education 34(1), 26-35.

Arthur, J. (2003). Education and Character; the moral economy of schooling. London: RoutledgeFalmer.
Arthur, J. (2010). Of Good Character; Exploration of Virtues and Values in 3-25 Year-Olds. Exeter: Imprint
Academic.

Aumann, K., & Hart, A. (2009). Helping children with complex needs bounce back: Resilient Therapy for parents
and professionals.

Berkowitz, M. W. and M. C. Bier (2004). “Research-Based Character Education.” The ANNALS of the American
Academy of Political and Social Science 591(1), 72-85.

Carr, D. (1991). Educating the Virtues. Essay on the philosophical psychology of moral development and
education. London: Routledge.

Curren, R. (2010). “Aristotle’s educational politics and the Aristotelian renaissance in philosophy of education.”
Oxford Review of Education 36(5), 543—-559.

Damon, W. (1988). The Moral Child. New York: The Free Press.

Durlak, J. A., R. P. Weissberg, et al. (2011). “The Impact of Enhancing Students’ Social and Emotional Learning:
A Meta-Analysis of School-Based Universal Interventions.” Child Development 82(1), 405-432.

Hart, A., & Blincow, D., with Thomas, H. (2007). Resilient Therapy: Working with children and families

Gerber, M., Brand, S., Feldmeth, A., Lang, C., Elliot, C, Holsboer-Trachsler, E., Puhse, U. (2012) Adolescents with
high mental toughness adapt better to perceived stress: A longitudinal study with swiss Vocational students
Kristjansson, K. (2013). “Ten Myths about Character, Virtue and Virtue Education - and Three Well-Founded
Misgivings.” British Journal of Educational Studies 61(3), 1-19.

Lickona, T. (1991). Educating for Character - How our schools can teach respect and responsibility. New York:
Bantam Books.

Nugent, M. (2012). Is mental toughness a factor in how teachers cope with pupils who have challenging
behaviour within the classroom?

Nucci, L. P. and D. Narvaez (2008). Handbook of Moral and Character Education. New York: Routledge.

Ryan, K. and K. Bohlin (1999). Building Character in Schools. San Francisco: Jossey-Bass.

Sanderse, W. (2012). Character Education. A neo-Aristotelian approach to the philosophy, psychology and
education of virtue. Delft: Eburon Academic Publishers.

Sanger, M. N. & Osguthrorpe, R. O. (2013). The Moral Work of Teaching and Teacher Education. New York:
Teachers Press.

Seider, S. (2012). Character Compass - How powerful school culture can point students towards success.
Cambridge: Harvard Education Press.

St Clair-Thompson, H., Bugler, M., Robinson, J., Clough, P., McGeown, S., Perry, J (2014). Mental Toughness in
Education: exploring relationships with attainment, attendance, behaviour and peer relationships.

St Clair-Thompson, H., Bugler, M., Robinson, J., Clough, P., McGeown, S., Perry, J (2012). Adolscent’s classroom
behaviour: The contributions of motivation and mental toughness

Sockett, H. and P. LePage (2002). “The missing language of the classroom.” Teaching and Teacher Education
18(2), 159-171.

Angie Hart and Derek Blincow with Helen Thomas (2007). Resilient Therapy: Working with children and families

3 http://www.boingboing.org.uk/index.php/resources/category/9-resilience-frameworks?download=79:rf-
adults
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Classroom Practice

General Practice
Hattie, J (2008). Visible Learning
Lemov, D. Teach like a Champion 2.0

Raising Student Expectations

Mabe/West (1982): Validity of self-evaluation of ability

Fachikov/Boud (1989): Student Self-Assessment in Higher Education

Ross (1998): Self-assessment in second language testing

Falchikov/Goldfinch (2000): Student Peer Assessment in Higher Education

Kuncel/Crede/Thomas (2005); The Validity of Self-Reported Grade Point Averages, Class Ranks, and Test Scores

Feedback and formative assessment
https://educationendowmentfoundation.org.uk/evidence/teaching-learning-toolkit/feedback/

Fuchs & Fuchs (1986): Effects of systematic formative evaluation

Burns & Symington (2002): A Meta-analysis of Prereferral Intervention Teams: Student and Systemic Outcomes

Meta-cognition/Learning to Learn
https://educationendowmentfoundation.org.uk/evidence/teaching-learning-toolkit/meta-cognition-and-self-

regulation/

Peer Tutoring/Peer Learning
https://educationendowmentfoundation.org.uk/evidence/teaching-learning-toolkit/peer-tutoring/
https://educationendowmentfoundation.org.uk/evidence/teaching-learning-toolkit/collaborative-learning/

Social and Emotional Learning Programmes
https://educationendowmentfoundation.org.uk/evidence/teaching-learning-toolkit/social-and-emotional-
learning/

http://www.casel.org/middle-and-high-school-edition-casel-guide
http://www.child-encyclopedia.com/culture/according-experts/culture-and-early-socio-emotional-

development

Parental involvement
https://educationendowmentfoundation.org.uk/evidence/teaching-learning-toolkit/parental-involvement/
https://www.gov.uk/government/uploads/system/uploads/attachment data/file/182508/DFE-RR156.pdf
http://www.ncb.org.uk/media/236258/engaging with families.pdf
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